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	Strand

Drama

Possible Links

The Arts strands of Dance, Media, Music and Visual Arts

English

Health and Physical Education

Mathematics

Studies of Society and Environment

Science


	Purpose

	Students are asked to help a student being bullied.  They will investigate the bullying situation and its effect on the students and other people involved.  They will research the topic of bullying and develop a range of coping strategies and other mechanisms to minimise bullying.  They will create and perform a piece of educational theatre that demonstrates their solutions to an audience.


	Overview

	All activities are constructed on a student-centred philosophy drawing on recognised collaborative and co-operative strategies, and are organised into the following phases:


	


	Using this module

	Students are asked to help a student being bullied.  They will investigate the bullying situation and its effect on the students and other people involved.  They will research the topic of bullying and develop a range of coping strategies and other mechanisms to minimise bullying.  They will create and perform a piece of educational theatre that demonstrates their solutions to an 

audience.

SUBHEADING


	Core Learning Outcomes

	The tasks contained within this course are designed to be open-ended rich tasks that will allow students to work at an appropriate level. It is expected that students in Year 8 will be working in the range of the Outcome Statement Levels 2 – 5 in the following sub-strands:

1. COMMUNICATING ARTS IDEAS  (CAI)

Students create arts works that communicate ideas. They understand how the arts communicate ideas. They make personal meaning and express their own ideas. 

Students interpret arts works. They take known ideas and transform them by exploration and experimentation. They work with other people’s ideas and use their understanding of the arts in other times and places to communicate ideas for contemporary audiences. They interpret a range of arts works that explore personal meaning and identity, human experiences and struggle, as well as moral and spiritual dimensions. 

Students explore ideas in the arts by using direct experience, observation, curiosity, research, imagination and emotions. They understand that there are many different starting points and ways of exploring ideas in the arts. Through the arts students recognize divergent views and the importance of cultural values. They respect their own ideas as well as those of others. 

Students develop their arts ideas to satisfying conclusions using a range of creative processes. They use critical thinking, creative imagination, interpersonal and vocational skills and disciplined inquiry to develop their own arts ideas. They use creative arts processes. They use collaborative, group and individual problem-solving processes. They work through processes involving connected steps. 

Students communicate their arts ideas by presenting or performing them for a variety of purposes and a range of audiences. When communicating ideas, they show concern and care for others, respect and understanding of individual differences. Later in their schooling, students utilise a broader understanding of the techniques, conventions and traditions of communicating with audiences
2. USING SKILLS, TECHNIQUES, TECHNOLOGIES AND PROCESSES (STTP)

Students use a repertoire of appropriate arts skills, techniques and processes to participate in and understand the arts. They use their visual, aural and other senses as the basis of skills in manipulating and controlling the arts. Students understand how the arts use arts languages. Students combine skills into techniques. They use process related steps done over time and requiring sustained effort and understand the relationship among skills, techniques and processes. Students understand that the arts are more than skills, techniques and processes. They match skills, techniques and processes to the task. Students use the conventions of the arts appropriately. They understand how particular combinations of skills, techniques or processes become accepted practice and are regarded as conventions or ‘rules’. They recognise the cultural heritage of Australia, value systems and worldviews. 

Students use and adapt traditional and emerging technologies to create, interpret, explore and communicate the arts. They use traditional technologies and understand the impact of technologies in the development of their own arts works and the impact of these technologies on the arts.

3. UNDERSTANDING THE ROLE OF ARTS IN SOCIETY (URAS)

Students value the arts and show positive attitudes to their own continued involvement in learning and using the arts to create, express, understand and communicate. They recognise that many people respond positively to the arts and participate in them in their everyday lives. They understand the many roles of the arts in society: to engage, entertain, transmit culture and values; to provide opportunities for creativity and reflection; to sell; to mourn or celebrate; and to provide ceremony and ritual. They understand how the arts have the potential to both confirm values and bring about social change. As they become aware of the writings of critics, historians, philosophers and artists, they also undertake aspects of these roles. They see and value themselves as artists. 

Students understand their own arts heritage and recognise the diverse traditions that contribute to Australian arts. Students recognise that contemporary Australian arts reflect a diversity of cultures. They discover how they contribute to and belong to the traditions of the arts. They understand how the arts have developed in societies and cultures in response to practical and aesthetic needs. Through the arts, students gain a sense of personal identity and of their own place in society. In particular, they gain a sense of Australian society and values. Students understand how Aboriginal arts contribute to the arts in Australian society. 

Students understand how the arts vary according to time and place and apply this historical and cultural understanding in creating and responding to arts works. They understand the features of arts activities and arts works that locate them in particular times, places or cultures. They recognise how the arts change and how they stay the same and they apply their understanding of the arts of particular times, places or cultures. They understand how the range of arts works and experiences includes both particular experiences and broad human themes which have continuity across time and place; these themes include life cycles; symbols; social bonding; connectedness to the ecology of the planet; and a search for meaning and purpose. 

Students recognise the contribution of the arts to the Australian economy and how economic considerations influence arts activities. Students understand that their work in the arts is underpinned by economic considerations. They identify career opportunities in the arts as an artist, as a member of a production team, as a part of the business of the arts and as part of the academic world. They recognise that there is a range of ways of applying arts learning in other occupations, such as architecture or advertising or in leisure activities.
4. RESPONDING TO, REFLECTING ON AND EVALUATING ARTS WORKS PROCESSES (RRE)

Students respond to arts experiences using processes of inquiry. They experience authentic arts works, observe, categorise and make initial responses. They refine these initial responses by examining the use of specific elements used to create the work and the unique relationships developed within the arts work itself. Students understand and use the specific terminology and language of the arts.

Students reflect on the creative and thinking processes of their arts experiences. They describe and analyse how they developed and realised their arts work. They identify and discuss their thinking and creative processes. They interpret and evaluate the effectiveness of their arts processes and products. They also reflect on the effectiveness of their arts works, the products of their arts processes. 

Students evaluate art works using critical reflection and cultural values to make informed judgements about them. In evaluating arts works, students address three fundamental questions about any work of art: ‘What does it try to do?’ ‘Is it well done?’ ‘Is it worth doing?’ In evaluating arts works students consider a range of art works including their own and those from a variety of different cultures and sources. Students use the tools of criticism, sometimes called ‘critical frameworks’, to make judgements about the effectiveness and impact of arts works.

OVER ARCHING LEARNING OUTCOMES

In addition to the specific Arts strands, this module also provides connections to the following Curriculum Framework’s Overarching Statements:

1. Students use language to understand, develop and communicate ideas and information and interact with others. 

2. Students select, integrate and apply numerical and spatial concepts and techniques.

3. Students recognise when and what information is needed, locate and obtain it from a range of sources and evaluate, use and share it with others. 

4. Students select, use and adapt technologies. 

5. Students describe and reason about patterns, structures and relationships in order to understand, interpret, justify and make predictions. 

6. Students visualise consequences, think laterally, recognise opportunity and potential and are prepared to test options. 

7. Students understand and appreciate the physical, biological and technological world and have the knowledge and skills to make decisions in relation to it. 

8. Students understand their cultural, geographic and historical contexts and have the knowledge, skills and values necessary for active participation in life in Australia. 

9. Students interact with people and cultures other than their own and are equipped to contribute to the global community. 

10. Students participate in creative activity of their own and understand and engage with the artistic, cultural and intellectual work of others. 

11. Students value and implement practices that promote personal growth and well-being. 

12. Students are self-motivated and confident in their approach to learning and are able to work individually and collaboratively. 

13. Student recognise that everyone has the right to feel valued and be safe, and, in this regard, understand their rights and obligations and behave responsibly. 


	Core content

	This module provides a learning context for the following 

elements

· movement

· relationships

· time

conventions

· create roles from given information

· meetings in role

· sequence dramatic action

forms and styles

· extended roleplay storytelling

· written – role description

performance skills

· concentration in presentation of role

· memorisation of lines

· movement – posture, gesture and body position to denote character

· voice – character and expression in voice, projection within the classroom, clear and audible

audience

· informal and formal – younger class or year level

· Wakakirri Festival

purpose

· learning

· expression

· problem solving

pre-text

· bullying issues – who, what, when, where and why does bullying occur

· coping strategies

· appropriate responses

And additionally allows content in other learning areas to be address, eg. 

· reading and analysing poetry, 

· writing in transactional and creative modes, 

· social issues relating to stress, bullying and other forms of discrimination and abuse,

· social cost of bullying,

· cultural understanding and sensitivity,

· physical and mental health,

· report writing,

· research techniques,

· note-taking,

· presentation in written and oral forms,

· personal reflection,

· personal responsibility in social environments,

· co-operative and collaborative learning strategies,

· mind-mapping, etc                  




	Assessment

	All assessment in this module relates directly to the following criteria.  In order to demonstrate achievement at a particular level a student must demonstrate all criteria in within that level.  It is possible, for example, that a student will demonstrate all elements of Level 4 and some of Level 5, in which case they will still be assessed as Level 4.  

Students frequently demonstrate achievement at different levels in each sub-strand.  You can imagine that a student with a lot of performance experience might demonstrate at Level 4 or 5 in sub-strand 2, but still find it challenging to achieve beyond Level 3 in sub-strand 3, for instance.




COMMUNICATING ARTS IDEAS

	CAI 2

Draws on own experiences and observations in the development of arts works which use her or his ideas for personal creative expression.
	CAI 3

Explores and develops ideas and feelings, to make arts works within the structure of given tasks, a limited range of choices and a clear sense of purpose.
	CAI 4

Creatively solves problems individually or in groups and within given structures, to complete arts works which show clearly-developed ideas.
	CAI 5

Explores and develops personal ideas to find individual or group solutions to given tasks and draws on links to the arts of other societies, cultures and times.

	In character, demonstrates use of expression in voice.

Draws on own experience to create a character.

Replays community or family figures using appropriate voice and body language.

Offers ideas, accepts ideas and works well in a group.

Puts known stories in a logical sequence.
	Specific developed characterisation is controlled.

Is aware that their presentation has a purpose.

Participates in creating a group-devised drama with a clear purpose.

Demonstrates awareness of a variety of roles within a group.

Is able to fulfil one or more of those roles within a group.

Uses who, what, where, when and why in planning performance.
	Uses vocal expression to convey specific meaning.

Uses subtle body language to convey meaning.

Demonstrates sub-text and character motivation in planning and performance.

Uses a variety of stimuli and research in planning and performance.

Manipulates a variety of roles within a group to get across a particular known message.

Demonstrates an awareness of audience.

Performance shows an understanding of a variety of styles and appropriate structures.
	Demonstrates sensitive and confident use of voice and body to convey particular ideas.

Manipulates and incorporates personal experiences and knowledge into the development of the piece.

Manipulates style and structure within the devised piece.

Is instrumental in creating a performance that experiments with structure and dramatic intention.


Notes:

Using Skills, Techniques, Technologies and Processes

	STTP 2

Identifies and uses a range of arts languages, skills, simple arts processes and appropriate technologies to make and communicate arts works and to engage in arts activities with others.
	STTP 3

Applies a range of specific skills, techniques, processes and appropriate technologies in presenting arts works for identified audiences or purposes.
	STTP 4

Selects from a range of skills, techniques and processes, manipulates them and uses appropriate technologies and arts languages to complete given arts tasks in satisfying ways.
	STTP 5

Combines appropriate arts skills, techniques, technologies and processes to plan, shape and share arts works and activities.

	Demonstrates an ability to stay on task.

Varies vocal elements to create a basic character.

Uses some strong postures, gestures and detailed expressions to communicate a character.

Experiments with action to create simple characters and a basic storyline.

Successfully conveys a message in an improvisation.

Provides logical links for a range of group ideas.

Notes are taken of the structures of the piece.
	Cooperates effectively with group members to stay on task and work within time limits.

Experiments with voice and body to create an appropriate character.

Manipulates a range of language and expressions to create a character that is different from themselves.

Uses props, costumes and SFX to enhance their character and setting.

Creates a written outline of their devised piece.
	Demonstrates ability to work independently.

Able to manage time to meet given deadlines.

Demonstrates ability to manipulate voice and body language to create meaning.

Demonstrates specific characteristics and develops these consistently throughout the performance.

Demonstrates the ability to incorporate skills learnt into the piece.

Incorporates techniques and structures from other forms to enhance the piece.

Creates a descriptive written outline of the piece that includes some dialogue.
	Plans and manages time effectively to meet self-imposed and teacher directed deadlines.

Consciously manipulates meaning using verbal and non-verbal communication skills.

Performs with focus and commitment in a range of roles within the drama.

Refines structures and manipulates styles to create specific meaning.

Using technology makes informed choices to enhance drama.     Eg; selection of music, sound FX, lighting.

Creates a completed, typed descriptive written outline of the piece that includes dialogue and technical effects.


Notes:

Understanding the Role of Arts in Society

	URAS 2

Recognises that the arts are used for a range of different purposes in own life and that of the community.
	URAS 3

Identifies and discusses specific features of the arts in own community and in other cultures or times and uses this understanding in own arts works and activities.
	URAS 4

Understands and acknowledges the contributions the arts and artists make to societies, cultures and times, with a focus on contemporary Australian arts and society; and uses this understanding in own arts works.
	URAS 5

Understands key features of arts works which locate them in particular societies, cultures and times, as well as in contemporary Australian society; and uses this understanding in own arts works.

	Demonstrate a broad understanding of the purpose of issue based drama in the school community.

Understand that a group devised drama can be made up of specific parts, which link for a common purpose.

Understand that group devised drama can successfully convey a message.
	Discuss specific origins of ideas that have influenced their improvisations.

Select research material as a basis for their drama works.

Select research material that enhances their group devised drama.

Through research incorporate specific elements of other times, cultures and ideas in their group work.
	Identify and articulate how the group’s dynamics affects an outcome/process.

Show an understanding of other times and cultures in their group work.

Identify and discuss features of issue based group devised drama.

Explore relationship between the research and their understandings of the issue presented.

Identify and discuss how the issue and the presentation can affect the ideas and values of the audience.

Discuss the importance of group devised drama in our society.
	Recognises the issues affiliated with different cultures and values in relation to their issue.

Demonstrate awareness of other times and cultures in the group devised performance.

Identify how issue based group devised drama reinforces & challenges ideas, feelings & values.

Explains how the content of the group devised drama and its specific presentation can influence our own society.


Notes:

Responding to, Reflecting on, and Evaluating Arts Works

	RRE 2

Makes subjective observations about features and elements of own arts works and those of others and uses a variety of simple, given frameworks in making responses.
	RRE 3

Makes objective observations about key features of arts works and activities, recognises patterns in arts works and activities and uses appropriate terminology and given frameworks in making responses.
	RRE 4

Responds to and reflects on features and conventions of arts works and activities, makes relationships within arts works and recognises that there is a range of other points of view and opinions.
	RRE 5

Uses arts terminology to describe, analyse and express informed opinions about arts works and activities and the relationships between them.

	Discusses limited elements of their work.

Discusses limited elements of others work.

Listens/views other people's responses.
	Defines and describes the task/unit of work.

Describes what they have done, why and specific skills they have used to develop their work.

Reflects in detail on their own and others work.
	Demonstrates an ability to discuss how improvisation connects to drama.

Discusses conventions of improvisation and how they have been applied in the process and performance.

Writes using language associated with verbal and non-verbal communication.

Demonstrates an awareness of a variety of interpretations of performances.

Analyses reflections of their work and the work of others.

Identifies and describes the skills used to complete the task.

Critically evaluates and sets goals for future work.
	Makes specific observations and provides examples to express their opinions and support their observations.

Demonstrates a clear understanding of a variety of drama styles and contexts through critical analysis and use of terminology.

Includes information and comparisons when demonstrating their knowledge and understanding of their chosen issue.


Notes:

	Background information

	Students are asked to help a student being bullied.  They will investigate the bullying situation and its effect on the students and other people involved.  They will research the topic of bullying and develop a range of coping strategies and other mechanisms to minimise bullying.  They will create and perform a piece of educational theatre that demonstrates their solutions to an 

audience.

Terminology

tableaux 

freeze frame

role

actor

levels

hot-seat


roleplay

scenario

status

hidden thoughts

audience

performance space

issues-based theatre


tension

in role

out of role

interview


prop

improvisation

motivation
character profile

character

narration

role score



Department of Education policies

Be aware of proper policies

Equity considerations

This module provides opportunities for students to have a rich engagement in a positive learning environment.  It is designed to include the qualities contain in the values component of the Curriculum Framework:

  1.    A PURSUIT OF KNOWLEDGE AND A COMMITMENT TO ACHIEVEMENT OF POTENTIAL 

 The lifelong disposition toward the quest for knowledge, as each person strives to understand the social and natural worlds and how best to make a contribution to these worlds. Each person is encouraged to achieve his or her potential in all respects and, through critical and creative thinking, to develop a broad understanding of his or her own values and world views. 

  1.1   The pursuit of personal excellence: Each person should be encouraged to achieve his or her personal best in all undertakings and to respect the achievements of others. 

  1.2   Domains of human experience: Each person should be encouraged to develop an understanding of all the domains of human experience; physical, emotional, intellectual, aesthetic, social, moral and spiritual. 

  1.3   Empowerment: Each person should be encouraged to develop critical thinking, the creative imagination, interpersonal and vocational skills, and basic competencies in the various forms of disciplined inquiry. 

  1.4   Knowledge: Each person should recognise the tentative and limited nature of knowledge. 

  1.5   Values systems: Each person should have the opportunity to explore different values and the right to develop a personal value system. 

  1.6   Critical reflection: Each person should be encouraged to reflect critically on both the cultural heritage and the attitudes and values underlying current social trends and institutions. 

  1.7   World views: Each person should be equipped with the tools to critically examine world-views (both religious and non-religious), especially those dominant in his or her background and school community. 

2.    SELF ACCEPTANCE AND RESPECT OF SELF 

The acceptance and respect of self, resulting in attitudes and actions that develop each person’s unique potential — physical, emotional, aesthetic, spiritual, intellectual, moral and social. Encouragement is given to developing initiative, responsibility, ethical discernment, openness to learning and a sense of personal meaning and identity. 

  2.1   Individual uniqueness: Each person should acknowledge his or her own uniqueness and be encouraged to develop self-respect and dignity. 

  2.2   Personal meaning: Each person should develop a sense of personal meaning and identity, and be encouraged to reflect critically on the ways in which that occurs. 

  2.3   Ethical behaviour and responsibility: Each person has freedom of will, is responsible for his or her own conduct and should be encouraged to develop discernment on ethical issues and to recognise the need for truthfulness and integrity. 

  2.4   Openness to learning: Each person should welcome opportunities for learning from all sources, including the formal study of the learned disciplines; from investigations, contemplation and the cultural tradition; and from people of divergent views. 

  2.5   Initiative and enterprise: Each person should have the confidence to show initiative and be enterprising in his or her approach to life’s challenges. 

3.    RESPECT AND CONCERN FOR OTHERS AND THEIR RIGHTS 

Sensitivity to and concern for the well-being of other people; and respect for life and property. Encouragement is given to each person to be caring and compassionate, to be respectful of the rights of others, and to find constructive ways of managing conflict. This includes the right to learn in a friendly and non-coercive environment. 

  3.1   Compassion and care: Each person has a right to receive care and compassion and have a life of dignity, free from harassment and discrimination. 

  3.2   Equality: Each person has equal worth and basic rights, regardless of differences in race, gender, age, ability, religious belief, political affiliation, national origin, citizenship, regional  

  3.3   Respect: Each person should respect those of different opinion, temperament or background. 

  3.4   Open learning environment: Each person has the right to a friendly learning environment free of coercive or indoctrinative elements, whether in the explicit or implicit curriculum. 

  3.5   Individual differences: Each person differs in his or her readiness and ability to learn and has the right to be given access to available knowledge at a level appropriate to his or her developmental needs and interests. 

  3.6   Cooperation/Conflict resolution: Each person should strive to work cooperatively and to resolve conflict peacefully while respecting differences and valuing the other person. 

  3.7   Family/home environment: Each person should recognise the importance of a secure and caring family/home environment. 

4.    SOCIAL AND CIVIC RESPONSIBILITY 

The commitment to exploring and promoting the common good and meeting individual needs without infringing the basic rights of others. This includes the encouragement of each person to participate in democratic processes, to value diversity of cultural expression, to respect legitimate authority, to promote social justice and to support the use of research for the improvement of the quality of life. 

  4.1   Participation and citizenship: As a democratic society, Australia should encourage its members to participate in the political process and to contribute to community services consistent with good citizenship. 

  4.2   Community: Interpersonal cooperation and social responsibility are encouraged. 

  4.3   Diversity: The richness of many cultural expressions is recognised, and diversity in the context of shared community life is welcome. 

  4.4   Contribution: Society has something to gain from every individual life, and should maximise the opportunities for all persons to contribute to the common good. 

  4.5   Authority: People should respect legitimate and just authority structures and the rule of the law, while recognising and observing human rights. 

  4.6   Reconciliation: Strategies of cooperation and reconciliation are preferred to coercion and confrontation, especially where groups or individuals are in conflict. 

  4.7   Social justice: The right of each person to a fair share of society’s economic and cultural resources is recognised. 

  4.8   Responsibility and freedom: People have the right to choose their way of life, and are responsible for the impact of their choices on nature and other community members. 

  4.9   Benefits of research: Society should support the advancement of knowledge in all its domains, promote scholarship and research that promise to improve the quality of life and share the benefits as widely as possible. 

5.    ENVIRONMENTAL RESPONSIBILITY 

The commitment to developing an appreciative awareness of the interdependence of all elements of the environment, including humans and human systems, and encouraging a respect and concern for Australia’s natural and cultural heritage and for forms of resource use that are regenerative and sustainable. 

  5.1   Cultural heritage: The cultural heritage of Australia, including Aboriginal sacred and archaeological cultural heritage, should be respected and maintained. 

  5.2   Conservation of the environment: The management of the environment should take into account the need to preserve its diversity and balance for the future. 

  5.3   Sustainable development: There is a need to continue to develop natural resources to sustain human life. This should be done in a way consistent with long-term ecological sustainability and rehabilitation practices. 

  5.4   Diversity of species: Each person should recognise a need to preserve native habitats and arrest the extinction of presently-surviving native species. 




	Support materials and references

	Provide a list of relevant references, materials that will be useful for teachers and students.

Provide copyright details and fair dealing guidelines.

Print

Books, stories, etc

The Bully Free Classroom: Over 100 Tips and Strategies for Teachers K-8

by Allan L. Beane  ·
Publisher: Free Spirit Publishing; (June 1999) 

ISBN: 1575420546

Electronic

Video

Listing of resources

Music/Audio

Listing of resources

Internet Resources

What is Bullying?

Bullies 
http://ndsuext.nodak.edu/extpubs/yf/famsci/fs570w.htm
What bullying is, what bullying can look like in an elementary school, what bullying can look like in a junior high school, what it means to be a bully, causes of bullying, what it means to be a victim of bullying, consequences of bullying, suggestions for working with bullies, suggestions for working with victims of bullying, what schools can do, what parents can do. 

Bullying: How to stop it!
http://geocities.com/Heartland/Bluffs/6079/Bullying.html
This is a page intended for teachers, but don't let that put you off. Includes personal stories, signs and symptoms. 

What's Bullying
http://www.nobully.org.nz/advicek.htm
Everything you need to know about bullying! 

Bullying
http://www.newton.mec.edu/oakhill/Emily/bully.htm
The differences between DIRECT and INDIRECT bullying. 

Bullies: A serious problem for kids
http://www.ncpc.org/10adu3.htm
Both sides of the bullying story - victims and bullies. 

Bullying: You don't have to be a victim
http://www.geocities.com/Heartland/Acres/8284/
Real life examples of bullying and what to do for children and adults. 

Bullying Fact Sheet 1
http://www.childline.org.uk/factsheets/bullying1.cfm
What is bullying? 

Bullying Fact Sheet 2
http://www.childline.org.uk/factsheets/bullying2.cfm
What does it feel like to be bullied? Why do bullies do it? 

Bullying Online
http://www.bullying.co.uk/
A vast array of associated issues for bullying including legal advice, school projects, and the wider community. 

Bullying Facts

BBC Bullying
http://www.bbc.co.uk/schools/bullying/
A really useful collection of resources and links to other materials.
Bullying in the Playground
http://www.caper.com.au/bullypg.htm
The extent of interpersonal violence (bullying) and the environment in which it occurred was investigated in South Australian primary schools. 

The facts about bullying
http://www.edweek.org/tm/vol-09/01bulls2.h09
When and where bullying occurs and differences between boys and girls. 

Advice for parents and teachers
http://hometown.aol.com/kthynoll/schools.htm
Who is most likely to be targeted and what discussions should occur between parents and schools. 

Stories about Bullying

Re: What can WE do about Bullying? 
http://ww2.csusm.edu/EDUC501/_disc3b/00000044.htm
I agree that bullying is a very important issue affecting a student's self-esteem and ultimate academic achievement. Both my son and my daughter have been victims of bullying, and I never found out until after the fact. My daughter suffered the indirect bullying of girls and it had a profound effect on her school performance. 

Bullying-Some Voices
http://www.scre.ac.uk/bully/bullying.html
Stories from victims of bullying. 

Bullying Fact Sheet 7
http://www.childline.org.uk/factsheets/bullying7.cfm
Quotations from people about bullying. 

Whole School Action and Policy

A review of school practice regarding bullying 
http://www.caper.com.au/bullread.htm
A REVIEW OF CURRENT SCHOOL PRACTICE REGARDING BULLYING The following flow chart provides some indication of the questions that can be asked of current school practice regarding the issue of bullying. 

BMU Programs - Workable Solutions to Bullying 
http://www.education.qld.gov.au/tal/bmu/antibull/lbdshs.htm
Bullying - No Way! Workable Solutions to Bullying at School 

Bullying and Child Violence: The tip of the Iceberg
http://weinholds.org/bullyindex.htm
Bullying and how it is related to violence. 

Bullying Fact Sheet 5
http://www.childline.org.uk/factsheets/bullying5.cfm
Your school can help 

Bullying Solutions and Advice

Finding Out About Bullying
http://www.scre.ac.uk/rie/nl53/nl53mellor.html
Andrew Mellor, Anti-Bullying Development Officer for Scotland reports on what he has found out so far and urges schools not to rely on pupils speaking out but to explore other ways of getting at what is really happening. 

No Bully
http://www.nobully.org.nz/
A fun page for kids and adults that contains important information and people to contact. 

Bullying - A survival guide
http://www.bbc.co.uk/education/bully/deal.htm
Who to speak to about bullying and what you can do if you suspect someone is being bullied. 

What is Bullying and what can you do about it? 
http://www.scre.ac.uk/bully/whatisbul.html
Information about what YOU can do about bullying - whether you are a victim or just concerned about the issue in your school. 

Bullying Fact Sheet 3
http://www.childline.org.uk/factsheets/bullying3.cfm
Sometimes adults bully too, How to stop the bullying, Are you a bully? 

Bullying Fact Sheet 4
http://www.childline.org.uk/factsheets/bullying4.cfm
Helping a friend 

Bullying Fact Sheet 6
http://www.childline.org.uk/factsheets/bullying6.cfm
Where can you go for help on bullying? 

Bullies: Things that might help
http://www.educate.co.uk/bullsug.htm
Practical suggestions for dealing with bullying. 



	Teacher Reference Materials

	What is Bullying?

Bullying can be described as occurring when a person is the target of negative actions. 

Recently, the term bullying has begun to be replaced with a term that more aptly describes these actions:

Peer Harassment. Peer harassment can be psychological, verbal or physical abuse. Changing what we call bullying has been done to try to get people to take this sometimes devastating social problem more seriously. Peer harassment can be a one time incident or be carried out over a long period of time. We need to get involved with stopping the victimization of a child whenever it is having a negative effect on them, whether that be a serious one time incident, or when the bullying has gone on for a longer period of time. The negative actions against a young person usually fall into one of the following three categories:

Social alienation which includes acts such as:
· gossiping about or embarrassing another 

· spreading rumours about 

· setting up to look foolish or to take the blame 

· publicly humiliating 

· social rejection, threatening social rejection from the group 

· manipulating social order to achieve rejection 

· exclusion from the group 

· ethnic slurs, racism and homophobia 

· threats of withdrawal of “friendship” unless the victim complies 

· negative comments about the person’s appearance, clothing, actions 

Intimidation which includes such acts as:
· playing dirty tricks 

· hiding, defacing or taking possessions (books, hats, clothing, lunches) 

· verbal aggression such as name calling and taunting 

· teasing about clothing, possessions or appearance or other traits personal to the victim 

· threatening to reveal personal information 

· dirty looks or threatening gestures 

· intimidating or harassing phone calls, e-mails, notes or letters 

· extortion 

· verbal threats of aggression against property or possessions 

· and verbal threats of violence or inflicting bodily harm to the victim, the victims family, friends or pets 

Physical aggression which includes such acts as:

· spitting 

· pushing 

· shoving 

· kicking 

· hitting or slapping 

· damaging property or possessions 

· stealing 

· locking in or out of a space 

· throwing objects at 

· physical acts that are humiliating such as “wedgies” or urinating on 

· physical violence against family and friends 

· threatening with a weapon 

· inflicting bodily harm 

extracted from http://www.stopbullyingme.ab.ca/html/whatisbullying.html
Signs of bullying
Changes in your child's behaviour might include: 

· frequent mystery illnesses and other ploys to have time off school 

· truancy 

· changing their usual route to school for no apparent reason 

· deterioration in school work 

· unexplained loss of pocket money - used to pay off tormentors 

· loss of appetite 

· anxiety, nightmares and other symptoms of depression.

from BBC Wales - http://www.bbc.co.uk/wales/schoolgate/aboutschool/content/2discipline.shtml
THE METHOD OF SHARED CONCERN

by Ken Rigby

November 1998
 

The Method of Shared Concern is an intervention procedure for working on bully/victim problems in schools. It was devised by the Swedish psychologist, Anatol Pikas (pronounced "peekas"). What follows is an account of this procedure as I have come to understand it through participation in a workshop run by Professor Pikas in Australia and through discussions with teachers who have repeatedly and successfully employed the method with school children.

The method is best conveyed through role playing and small group discussions. Nevertheless, it is, in my view, possible to convey the essential elements and rationale of the method in writing. I would ask, however, that where possible teachers and counsellors who wish to try out this approach discuss it first with their colleagues and ensure that they have a common understanding of what is involved.

Before it can be used it is essential that the principles and procedures of the method are thoroughly understood that its use has general support in the school.

Initially at least the method outlined below should be followed in detail. To begin with, select cases of bullying that do not involve serious cases of assault, nor relatively trivial cases which can be dealt with less formally. As one becomes familiar with the method, it becomes clear under what circumstances the method can be applied most effectively.

 
THE METHOD
Briefly, the Method of Shared Concern involves the following stages:

A. A bully/victim problem is identified. For this one needs to have reliable information about who is involved, including

(a) the person or persons who are being bullied by another individual or group

(b) the person or persons who continually engage in carrying out the bullying.

Information about what is happening and the concern felt by the victim is ideally obtained through observations and reports, rather than through talking directly with the victim. (This is to prevent repercussions on the victim for having "told")

B. A number of students are identified as having taken part in the bullying, or to have supported it in some way. Each one is seen in turn, starting (if known) with the likely ringleader.

In these meeting with individual students, it is important not to make any accusations. The meeting begins with the interviewer inviting the student to sit in a chair opposite (without an intervening desk) and waiting for eye contact before the interaction begins.

The interviewer starts by sharing a concern for the person who is being victimised. Once the feelings of the interviewer have been clearly - and sincerely - conveyed, the student is asked to say what he or she knows about the situation.

As soon as the student has acknowledged some awareness (not necessarily guilt) relating to what has been happening, the student is asked directly what he or she can do to help improve matters.

Note that the interviewer is not trying to "get to the bottom of the matter" and to apportion blame but to produce a constructive response and change the situation.

Commonly suggestions are elicited. But if they are not, the interviewer may make a suggestions, normally ones that are not so difficult for the bully to accept. The interviewer should express strong approval for any constructive proposals, but arrange for another meeting (at an agreed time) to find out what has actually been done. Close monitoring is essential.

At this meeting no threats are made nor any warnings given

The remaining students in the group are seen, again individually, and the procedure repeated.

 
EXAMPLE OF AN INTERACTION BETWEEN INTERVIEWER AND STUDENT (To get a feel for the Method act or role play the following with a partner)

PHASE ONE 
Interviewer (Int) I hear that some students have been giving Tom a bad time recently? What do you know about it?

Student (S) (Long pause). It wasn't just me! (There may be a flat denial of personal involvement - but the Int can still continue as follows)

Int. OK, but what can you tell me about it ? (Int is not trying to elicit a confession)

S. Well, some people have been calling him names - pushing him around a bit - just having fun really.

Int. I see. I am concerned that Tom's been pretty depressed, even staying home from school. It sounds like things are aren't so good for him right now.

S. I suppose so.

PHASE TWO 
This can begin as soon as there is any acknowledgment that the situation - for Tom - is bad.
Int. I am wondering what you can do to make things a bit better for Tom.

S. Who me?

Int. Yes, you

S (Long pause). Well, I suppose I could stop making fun of him - calling him names.

Int. (Enthusiastically - not grudgingly). That would be excellent. Try not to tease or upset him - and we will meet again next Tuesday at this time to see how things have gone.

S. Is that all ?

Int. Yes, that's it. See you next week.

 
Some variations
1 The suspected bully may deny knowledge of what has gone on. This may be due to genuine ignorance, or more likely (if sound preliminary work has been done) be a refusal to cooperate. One can only repeat one's concern - and say: "Well, it seems like you don't want to talk about it today. We can talk later." (The bully is not getting out of it).

2. The bully may deny personal involvement or say it was somebody else. One might say: "Well, you have some influence with X. I wonder if you could have a word with her. She would respect what you might say "

3. The student may seek to pressure Int to say why he or she has come to suspect him of doing such a thing. Here the Int needs to be careful to make it clear that the suspicion is not based on what the victim has said, but rather on reports from (unspecified) others, ideally, through personal observation. Don't get into an argument over this. Return to one's main theme: that is, the bad time being experienced by the victim and what can be done about it.

 
C. Interview with victim The victim is seen after all the suspected bullies have been interviewed.

It is essential that the interviewer begins by expressing concern, sympathy and support over what has been happening.

However, questions need to be asked to find the out whether the victim has been doing anything to bring on the bullying - that is by acting as a provocative victim.
The interviewer discloses that he or she has actually talked with the bullies individually and that each of them agreed to cooperate.

The interviewer undertakes to meet again with the victim to see how things develop.

 

D. Further meetings are held with individual bullies (as previously arranged) to check on whether they have honoured their promises and what progress has been made.

Once it is evident that good progress has been made, a meeting with the whole group is organised. At this meeting it is usually possible to (i) compliment the members on the progress that has been made and (ii) to "fall in with" (or somehow elicit) a suggestion from members of the group that the victim be invited to join them for a final meeting to demonstrate that the problem of bullying has really been resolved.

Assurances must be obtained from individual members that they will act positively towards the victim at such a meeting.

 

E. The victim can normally be induced to join the group for a final meeting, with assurances that there will be no unpleasantness at the meeting. If all goes well, the meeting will serve to demonstrate publicly that the bullying is well and truly over.

 

F. Notice that in cases where the victim has behaved provocatively, the interviewer must seek to facilitate adjustments in the behaviour of both sides, that is, play the role of mediator. The aim is to get the students to reach an agreement - ideally in writing and in an agreed form - about how each will behave towards each other in future.

 
THE RATIONALE OF "SHARED CONCERN" 
1. It is assumed that bullies typically (not always) are insensitive to the harm, or the extent of the harm, they are doing to the victim. This insensitivity is due to their involvement in a group, which seems to give legitimacy to their bullying activities and prevents them from feeling personally responsible for the outcomes.

2. What they appear to gain mostly through bullying is a sense of being part of a group, which is "having fun."
3. Yet as individuals, bullies commonly feel uncomfortable about what is being done.

4. A hostile blaming attitude on the part of an authority figure is likely to increase the desire for them to continue bullying and unite the bullies more strongly.

5. Working with individuals by initially sharing with them one's concern for the victim is likely to elicit a more positive response.
6. Although the method involves a non-blaming approach, it does not in any way seek to excuse or condone bullying. It is in fact quite direct and confrontational. It strongly invites and expects a responsible response. 
7. Having made a commitment to the interviewer generally means that members of the bully group will not talk to each other about what has transpired. Group influence is thereby weakened.

8. Careful monitoring of what ensues after promises have been made is absolutely essential

9. Interviewing the victim first should be avoided, because if the bullies suspect that the victim has informed on them, he or she will be further endangered.

10. Victims are not always "innocent", and it is important to understand what they may be doing to provoke the bullying. One may need to work directly on changing the victim's provocative way of behaving.

11. Although the aim is to re-individualise bullies, the idea is not to "break up" groups (students have a right to enjoy being in a group) but eventually to change their attitudes and behaviour towards the victim and other potential victims.

12. It is important to see the whole group of "bullies" together after progress has been made towards improving the situation, to congratulate them on what they have been able to do, and to work through any residual problems with the victim present.

13. An important benefit from this approach is that it can lead to a "change of heart" on the part of bullies and remove the need for constant surveillance.
14. The use of punishment is often ineffective. It may breed resentment, increase group solidarity, jeopardise the victim further, and challenge bullies to practise ways of bullying that are hard to detect.

15. It does require some careful thought and planning on how to use the method with students. However, it need not be time-consuming. Short interviews and meetings only are often all that is needed.

16. There is now good research evidence that the method is effective in at least two cases in three (see Smith and Sharp, 1994). It has been used in many British, European and Australian schools with excellent results.

17. However, In severe cases of bullying or where individuals do not respond to shared concern, further action may be needed, including interviews with parents and even suspension.

 
Further information about the Method of Shared Concern is to be found in these sources:

Pikas, A. (1989). The common concern method for the treatment of mobbing. In E. Roland and E. Munthe (eds), Bullying, an international perspective. London: Fulton.

Rigby, K. (1996) Bullying in Schools - and what to do about it. Camberwell, Melbourne. Australian Council for Educational Research, pp 209-220. [Also published in London: Jessica Kingsley (1997) and Toronto: Pembroke, 1998].

Smith, P.K. and Sharp, S. (Eds.) (1994). School Bullying:insights and perspectives, London: Routledge, pp 195-202.


	Activities

	Phase One - Investigating
Students engage in a series of activities that explore the issue of Bullying.  They engage in roleplays, discussions and other dramatic activities that raise their awareness of the scope of the problem.  They also explore possible solutions in general terms. 

	Outcomes
	Drama Activities
	Gathering Evidence

	Drama

Dance CAI 4

Dance STTP 3

Dance students might extend these sequences and choreograph to music a small dance depicting bullying.

Media CAI 5

Media STTP 3
Students in Media might create a video document of these scenes to create a showcase of “What bullying looks like”

This may be extended to include other stages of the work to create an educational documentary about bullying.


	Students:

· read a news article about bullying (perhaps the Cyberbullying article or the Bullycide excerpts) and discuss the issues that it raises.

· discuss how bullying is manifest and why people bully.

· students brainstorm different types of bullying.

· in small groups or pairs, create tableaux of as many bullying situations as they can brainstorm.

· groups present their tableaux to the rest of the class

· the class as audience try to interpret the tableaux

· then sequence their tableaux and introduce transitional movements that shift each frozen moment into the next – this can be done to music – eg, ominous movie themes.

· begin a reflective journal where they may begin to record their ideas, thoughts and feelings about the drama (and the issues) as it develops.  Students may include writing, images, pictures, music, poetry, song lyrics, etc.

· discuss bullying they have witnessed or experienced, or participated in, sharing their responses, feelings, thoughts, coping strategies etc  (Mind Matters opportunity)

· consider other bullying material and using some of the excerpts provided create small group scenarios demonstrating bullying in action.

· consider how people might cope in such situations (personally, socially, institutionally, legally, etc)

· (Forum Theatre variation) replay the scenes they created in the previous step and demonstrate how immediate solutions might be applied

· describe the ideal social community, i.e. one where bullying is not present. – this sequence my utilise Co-operative Learning strategies, such as Placemat, Think-Pair-Share, etc

· discuss why this ideal has not yet been realised.

· Examine “Method of Shared Concern” as presented by teacher and roleplay some situations 

· discuss the efficacy of the approach
	Drama

Assessment technique:

· teacher observation

· focussed analysis

Do students:

· contribute, listen and support in class discussion?

· Support others both in and out of role?

· Accept roles from given situations?

· Signal stepping in and out of role?

· Utilise effective and expressive vocal techniques – varying pitch, pace, pause, projection, inflection, accent, intonation, etc

· Demonstrate a range of non-verbal expression – facial expressions, gestures, locomotive movements, kinesics, proxemics, etc



	Focus Questions

· What is a working definition of Bullying?

· What are the reasons for Bullying? 

· What is the incidence of Bullying?

· Who is bullied and who bullies?

· Where does bullying occur?

· How can we challenge bullying?

· Personal responses to bullying.

Teaching considerations

· While bullying is a thematic element of this Drama exploration you must still deal with the content of Drama.  You should seek to find ways to integrate Drama games, skills development and understanding of dramatic process, as well as reflecting on both the bullying topic and the student’s own development and participation within Drama.

· It is highly likely that increased discussion of bullying will result in an increased awareness and sensitivity to bullying behaviours, teachers should seek to model the strategies that they are teaching, especially the “Method of Shared Concern”.  It is important that teachers are well versed in the process.




	Activities

	Phase Two - Devising
Students receive the letter of help from Hope, our bullying victim.  The letter prompts students to decide what social roles (occupations, etc) might be in a position to assist Hope.  In roles they investigate, seek solutions and eventually present a performance.

	Outcomes
	Drama Activities
	Gathering Evidence

	Drama


	Students:

· are presented with a letter (see Appendix “Class Handouts”) from Hope. 

· read and discuss the letter

· Decide what societal roles might be able to assist Hope (social workers, teachers, parents, psychologists, police, etc)

· are to decide on a role they will adopt to case study Hope

· will research the role and decide on what information, knowledge and skills they will need to develop in order to successfully fulfil this role.

· work in role to have discussions with Hope, those bullying her, etc

· Share the results of their investigations and begin to construct a full picture of the story of Hope.

· commence work on playbuilding  a theatrical performance based on Hope’s story. 
	Drama

Assessment technique:

· teacher observation

· focussed analysis

Do students:

· contribute, listen and support in class discussion?

· Support others both in and out of role?

· Accept roles from given situations?

· Signal stepping in and out of role?

· Utilise effective and expressive vocal techniques – varying pitch, pace, pause, projection, inflection, accent, intonation, etc

· Demonstrate a range of non-verbal expression – facial expressions, gestures, locomotive movements, kinesics, proxemics, etc



	Focus Questions

Teaching considerations

· Improvisation skills

· In role writing and discussion

· Playbuilding processes

· Design elements




	Activities

	Phase Three - Presenting
Students construct and refine their playbuilt performance and develop it as a performance for a broader audience.   This work may be presented as part of the Year 7 Orientation program, assembly program, etc

	Outcomes
	Drama Activities
	Gathering Evidence

	Drama


	Students:

· script their devised play,

· assign production and performance roles

· design and construct appropriate costumes and scenery,

· locate and manage properties,

· rehearse the performance,

· present the performance to a range of audiences

· reflect on the process and product of the efforts.
	Drama

Assessment technique:

· teacher observation

· focussed analysis

Do students:

· adopt roles,

· apply characterisation techniques,

· follow directions,

· effectively use verbal and non-verbal elements in performance,

· contribute ideas to the production,

· accept shifting roles and responsibilities,

Journal

Do students:

· describe the processes

· elaborate ideas

· evaluate their own contributions and performance

· evaluate the work of others

· reflect on the effectiveness of the work,

· draw connections with other learning,

· identify the role of the arts in this process

· draw conclusions about the process

· etc



	Focus Questions

Teaching considerations

· Performance Skills

· Production

· Audience Behaviour

· Reflection

· Evaluation




	Complimentary Activities - English

	Provide a description of linking or supporting activities that can integrate this module across learning areas.



	Outcomes
	Activities
	Gathering Evidence

	
	Read, discuss and analyse a relevant novel that addresses Bullying as an issue, eg. Shoovy Jed

Structure and write a script relating to bullying.

Undertake to deliver an oral presentation on the subject of bullying, or issues related to bullying, or relate a case study.

Write poetry using bullying experiences as a theme.

Write about a bullying event from the perspective of the victim, the bully, a bystander. (This can be in creative writing or in reportage/transactional form)

Debate an issue relating to bullying

View, discuss and analyse a film relating to bullying.

Conduct interviews with people about bullying experiences.

Write a report that reflects research about bullying.  (this might draw on the data collected in the survey suggested in the Maths/Science/SOSE section)


	

	Focus Questions

· What is the effect of bullying 

· Something

· Something

· Something

Teaching considerations




	Complimentary Activities – Social Studies/Maths/Science

	Provide a description of linking or supporting activities that can integrate this module across learning areas.



	Outcomes
	Activities
	Gathering Evidence

	
	Develop and implement a Bullying survey:

Can involve the following steps:

1. Assessing Peer Relations: an overview

2. What is bullying?

3. Student survey

4. Parent survey

5. Teacher survey

6. Sample letter to parents

7. Permission to reproduce surveys

8. Tabulation of the results

9. Graphing the results

10. What to do after the assessment

11. What can be done to prevent bullying?

12. Recommended reading

OTHER ACTIVITIES

· Draw a person:

· Assertive

· Aggressive

· Passive

· Discuss and analyse the differences

· Reflect on which is likely to be most effective

· Examine personal responses to bullying
	SOSE/SCIENCE:

Is the survey well constructed?

Does it examine a range of aspects of bullying?

Can the results easily be managed and interpreted?

Can students apply Likert Scales?

Can results be graphed?

Social cost of bullying:

· Medical

· Welfare

· Educational

MATHEMATICS

Can students engage in structuring and organising the survey results? 

Can students apply simple descriptive statistics, eg. mean, frequency, etc?

Can students create meaningful graphs of results?

Can students interpret the graphs created by others?

HEALTH AND P.E.

Students can explore:

· Personal well being

· Mental Health

· Physical effects of bullying (stressors)

· Social and behavioural consequences of bullying



	Focus Questions

Teaching considerations

· The idea of integration is that while students deal with similar materials across a range of learning areas they will still be involved in learning the skills and knowledge of that content area.  In this case “bullying” can be seen as the vehicle by which students learn a range of Mathematical skills and processes, research techniques, health and physical education, etc

· Because students are engaging across a range of learning areas the connections and associations between the learning areas are enhanced and students begin to recognise the interconnectedness of their learning.  The teachers must all be geared towards this multi-faceted approach. 

· An essential component in all aspects of this course of study is that students become reflective and self-directed learners who are capable of learning within a range of contexts both individually and in groups.

· The other key aspect of this particular approach through bullying is that every learning area becomes responsible for addressing and reflecting the core values of the school community,

· One important consideration is that students do not unnecessarily reproduce activities across learning areas.  This means that teachers need to consider the wholeness of the learning process and activities in each area both supplement and compliment what happens in other areas.

· Also, teachers must recognise that activities undertaken in one area may generate evidence of learning across a range of learning areas.  This should be considered within the overall assessment program.  We are now thinking about the learning of the students not just the teaching within our learning areas.


	Supplementary Resources

	The following material is extracted from the book:

Bullycide: death at playtime

An exposé of child suicide caused by bullying

by Neil Marr and Tim Field

Introduction by Jo Brand

ISBN 0 9529121 2 0

Published by Success Unlimited 2001

Paperback, 18 chapters, 320 pages, resources, index

The excerpts are to be used in several stages of this module.

Excerpts

Whilst spree killings grab the headlines, few people realise that these are one in a million cases. Bullycide: death at playtime is a new book by Neil Marr and Tim Field which explains what happens to the other 999,999 targets of bullying whose cases don't make the news.

This pioneering work reveals the main reason why children are picked on: because they have a very low propensity to violence and a mature understanding of the need to resolve conflict with dialogue rather than violence. The bully exploits these values - which society claims to cherish - and torments their prey for weeks, months, or years until the anger built up inside the target becomes uncontainable and explodes into violence. Because of their moral integrity and heightened emotional maturity, almost all targets of bullying will direct the anger onto themselves - which results in depression, self-harm or suicide. This heroic act is in stark contrast to the cowardly and thuggish nature of the bully who, when called to account, will aggressively but plausibly deny everything. The bully is often able to manipulate the perceptions of the responsible adults so that they also now victimise the target.

Every year in the UK...

· over 19,000 children attempt suicide - one every half hour 

· there are over 2 million visits by children to GPs for emotional and psychological problems 

· suicide is now the Number One cause of death for 18-24-year-old males 

In the UK, at least 16 children commit suicide each year because of bullying. This is equivalent to a Dunblane massacre every year, but there are no official statistics. Coroners often record verdicts of accidental death or misadventure because the circumstances were not sufficiently clear to meet the "beyond reasonable doubt" criteria for a suicide verdict. The true total could therefore be as high as 80 a year.

From chapter 1: Strawberry Fields Forever

Steven Shepherd walked alone.

His longest lonely walk took him a lifetime. He never came home.

Steven lay down in the faraway strawberry fields where he had spent the only happy day of his eleven short years on earth ... and he stayed in Strawberry Fields Forever. 

John Lennon had written the song a few weeks before. Then Steven died and made the words mean more than the Beatle, writing of a Salvation Army home for lost boys a few miles from the scene of Steven's death, could ever have imagined.

Steven willed himself to death and became Britain's first recorded bullycide.

Imagine that cruel January night in 1967 with rain whipping. He'd tossed away his sodden shoes. The chill nibbled like rats. And he was all but blind without the cheap wire-rimmed National Health specs he had discarded on his ten-mile trek. He'd made sure he would see no more terrible tomorrows..

From chapter 2: Little flowers

I shall remember forever and will never forget.

Monday: my money was taken.

Tuesday: names called.

Wednesday: my uniform torn.

Thursday: my body pouring with blood.

Friday: it's ended.

Saturday: freedom.

The final diary pages of 13-year-old Vijay Singh. He was found hanging from the banister rail at his home on Sunday.

The local ... Council who looked into each of her family's bullying complaints said: "These were concerns the school took very seriously and dealt with promptly. In each case the concerns were fully investigated and dealt with and the Council's anti-bullying policy was followed to the letter. Senior staff dealt with the incidents involved and they were properly logged. There was nothing to raise any serious concerns."

When these words were spoken, Marie [Bentham] was already dead. 

But the complaints had been properly logged.

A child care worker told us afterwards: "The main environment in which the bullies act is one of secrecy. Investigations of complaints seldom do any good. There should be no complaints. Teachers should be educated to see problems before they arise and nip them in the bud."

From chapter 10: A call away

Even when a bullycide attempt is unsuccessful, lives can be wrecked. Kidscape's Long-term Effects of Bullying study published in Bully Free in 1999 reads:

"Forty-six percent of the respondents (bully victims involved in the survey) had contemplated suicide. Twenty percent attempted suicide, some more than once.

The Kidscape report concludes: "This is the first time adults have been questioned about their experiences of being bullied as children and how this might have affected their lives. The oldest respondent was 81 but, as with the rest, time had not dimmed the memories.

"Contrary to popular opinion, being bullied at school does not help children to cope better with adult life. In fact it has the opposite effect. Adults who were bullied as children tend to have problems with self-esteem, feelings of anger and bitterness, suicidal thoughts and attempts, and difficulty relating to people.

"The lessons for us today are clear: if we allow bullying to go on, we are condemning another generation.

"It should be borne in mind that the results of the survey reveal only the tip of the iceberg. Many have suffered worse treatment than those who took part ... they have succeeded in their suicide attempts."

Just in case anyone should still believe the myth that bullies are tough and successful, former victims who know of the fate of their tormentors report that the bullies have led lives full of failure and lacking in fulfilment, often continuing to damage the lives of those with whom they come into contact.

From chapter 14: Seconds out

Record-setting round-the-world balloonist Brian Jones recalls how in his teens having been driven to attempt suicide tried because of bullying at school, the moment when he finally overcame the feelings of shame and embarrassment:

"I'm in my fifties now and remember that what's so important is the destruction of self-esteem when you're young and the terrible, unwarranted embarrassment. I still don't know why I became a target or why the bully became a bully."

This wasn't at the front of Brian's mind as one half of the first duo to circumnavigate the world. It's when he touched down that he realised something had happened that had changed his life.

"The spark, I think, was over North Africa, looking down on a landscape which was unbelievably beautiful and feeling ourselves the luckiest, most privileged men in the history of the world, then realising that there were kids down there starving to death and grown-ups trying to kill each other and realising what a crazy world it really is."

From chapter 17: The happiest days of your life

Never again should anyone be in doubt about how it feels to be the target of bullying.

To wake up each day knowing that you have to go to school, knowing there's no way of avoiding it, knowing that the moment you set out for school the bullies are there, waiting for you to arrive, waiting to call you names, to tease you, torment you, humiliate and mock you, embarrass you in front of friends, push you, punch you, slap you, pinch you, spit on you, kick you, and ... you daren't think about the rest, or the possible consequences.

Don't the bullies behave like perfect darlings whenever a teacher approaches? Aren't they polite and deferential, until the teacher is out of sight, then the kicking, punching, spitting, tormenting starts over, school books are damaged (how am I going to explain that again?), homework defaced (ditto), projects sabotaged, food spoilt, possessions pilfered, personal items desecrated, clothes ripped, school uniform torn, dinner money stolen, pocket money extorted. Just another normal day. Like yesterday. And the day before. Like tomorrow. And the day after that. 

From chapter 18: End of term report

Each bullycide is an unpalatable fact that a child has died as a result of the deliberate actions of another in an environment where the responsible adults have failed to provide a mechanism for reporting, intervening, and dealing with physical and psychological violence. The excuses of "we didn't know" or "we didn't understand" are no longer valid.

Bullycide: death at playtime is an answer to all those cries for help, recorded or otherwise. We heard Marie Bentham, our youngest case at only 8 years old. We heard Denise Baillie, at four weeks the shortest case. We've described the sustained campaigns mounted against Kelly Yeomans and Katherine Jane Morrison, and we've detailed the final unbearable moments of Steven Shepherd in the strawberry fields at Newburgh and Lucy Forrester at Congleton railway station.

At least sixteen families will lose a child to bullycide this year. Schools, and especially those with managerial responsibility for education, must do better.

We must all do better.

Poetry

These poems are written by students affected by bullying.  They are all derived from the StpBullyingMe [http://www.stopbullyingme.ab.ca] website.

The Onlooker by Ryan Langdale
The day is like every other
I walk down the hallway
Mind my own business
But sometimes it's quite difficult.

I see a kid roughed around 
All because he has glasses 
I can relate to that
So that is why I avoid the problem completely

I get to my locker
And to my room
I see the same gang walk right past me
I thank my lucky stars the don’t notice me 

They see a kid that is a bit chubby
A bit of pushing and name calling will do the trick
They get a reaction out of him
He gets mad, tries to fight back

When I walk by him I could comfort him 
If I did I would be in his place 
So I walk by pretending to not even notice him
All the time my conscience gnawing away at my head.

I walk by four teachers
I could tell any one of them
But instead I walk by
Snubbing out opportunity to put the gang in their place.

I get to my class and I'm still quite guilty 
Of second-degree slap-in-the-face reality.

Why Me? by Joel Liboiron

I don't think it will ever change

Every morning it's always the same thing,

People pushing me and calling me names.

I just don't understand, "why me?' 

I think it's because I have no friends,

I think it's because the bullies have nothing better to do.

It's gotten to the point where there's no more fun and games anymore.

It's gotten to the point where it's starting to hurt.

Sometimes I feel that the only friend I have, is me.

Sometimes I feel like I'm trapped at a dead end with nowhere to run.

It's a nightmare every time I have to walk down the hallway.

Its like I have been punished for doing nothing.

At school I can run, but I can't hide.

At times there are people that will come up to me and hit me just because I am me.

Just because they know I won't fight back.

Teachers say things like this happen because I don't stand up for myself.

Teachers don't understand that after a while you don't even have the courage to say "NO."

The lunch bell rings, and I take a deep breath in.

The hardest part now will be to get through a lunch,

Without having my head in my knees crying.

My brother says if I want it to stop, I'll have to stop it the hard way,

My idea of this isn’t good, because I know someone is going to end up hurt!

I wake up the next morning for another day of hell, 

I slip a knife into my pocket and think, "it's now going to end!"

He Doesn't Scare Me by Lacey Noskye

I know I have so much to learn

but sometimes I don’t know where I can turn

I know that I have important things to say 

But sometimes all this other stuff can get in the way

So I walk down the hall and see

My bully is coming over here

And he’s going to harass me

Now my stomachs going into knots

Maybe I should give him a couple shots . . .

I better not

My mom always told me 

That violence is not the answer

She said go tell the teacher

I go tell the teacher

And she sounds just like a preacher.

I’m thinking “that bully doesn’t scare me” . . .

Okay, maybe he does.

I have to keep walking

I’m shaking especially my knobbly knees

I see him again

I’m thinking, I’m doomed until the end

“Too bad I can’t fly”

Right now I’d be up to the sky.

The bully starts talking to me 

I get right in his face

And I say “hey”

I didn’t do anything to you 

So leave me alone

Or I’ll tell the teacher

And that will finish you!

CYBERBULLYING

Cyber-bullying
The Internet is the latest weapon in a bully's arsenal
Reporter: Joan Leishman
Producers: Lani Selick, Alison Hancock
Editor: Ilona Crabbe
Oct. 10, 2002
They are the latest weapons in a bully's arsenal – computers and the Internet. For most teenagers, the Web is like a second home where they go to talk and catch up with friends. But for some of them, that home doesn't feel safe these days because bullies have been coming to call. It's a new and odious use of the Internet and, right now, there's little anyone can do to stop it.
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David Knight
David Knight's life at school has been hell. He was teased, taunted and punched for years. But the final blow was the humiliation he suffered every time he logged onto the Internet. Someone had set up an abusive Web site about him that made life unbearable. 

"Rather than just some people, say 30 in a cafeteria, hearing them all yell insults at you, it's up there for 6 billion people to see. Anyone with a computer can see it," says David. "And you can't get away from it. It doesn't go away when you come home from school. It made me feel even more trapped" 

He felt so trapped he decided to leave school and finish his final year of studies at home. 



"...over the Internet you don't really see their face or they don't see yours and you don't have to look in their eyes and see they're hurt."


These days the Internet is a crucial part of teenage culture. Kids can't imagine life without it. They run home from school and the first thing they do is log on. They "talk" for hours using instant messaging, bulletin boards and chat-rooms. But the chatter and gossip can spin out of control, slip into degrading abusive attacks. 

A recent survey found that 14 per cent of young Canadian users had been threatened while using instant messaging; 16 per cent admitted they've posted hateful comments themselves. 

In David's case, the Web site about him had been active for several months before a classmate told him about it. 
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"A kid from school sent me a message on the Internet saying, 'hey Dave, look at this Web site,'" says David. "I went there and sure enough there's my photo on this Web site saying 'Welcome to the Web site that makes fun of Dave Knight' and just pages of hateful comments directed at me and everyone in my family." 

Whoever created the Web site asked others to join in, posting lewd, sexual comments and smearing David's reputation. 

"I was accused of being a paedophile; I was accused of using the date rape drug on little boys," says David. 

Along with the Web site, there were nasty e-mails too. 

David: "Here's an e-mail, 'You're gay, don't ever talk again, no one likes you, you're immature and dirty, go wash your face.'"

CBC's Joan Leishman: "Why do you think they were picking on you?"

David: "I don't know. I honestly don't know. I'm not different from any other kid."

At the Knight's home near Burlington, Ontario, David's mother Nancy says one of the most frustrating aspects of the whole affair was that the bullies who went after her son hid behind the anonymity of the internet. 
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Nancy Knight
"It's a cowardly form of bullying," says Nancy Knight. "It's like being stabbed in the back by somebody (and) you have no way of ever finding out who they are, or defending yourself against the words they say. So it's more damaging than a face-to-face confrontation with somebody who is clearly willing to tell you what he or she things of you." 

Nancy says the electronic bullying seemed to have a different affect on David than even the verbal attacks and bruises. 

"After this bullying started, he began withdrawing completely, isolating himself from everyone," she says. "I guess it's a matter of not knowing who knows about you sort of makes you feel you don't want to know anyone." 
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Grade 8 students at Deer Park Public School
Most adults don't understand how damaging cyber-abuse is. But a group of Grade 8 students at Deer Park Public School in Toronto says it causes deep emotional wounds. 

"This happened to a friend of mine," says one girl. "And people were sending her weird messages about her physical appearance and how she may have been overweight or not pretty and things that would hurt her feelings." 

"One of my friends was checking his e-mail and it was kind of a threat, like me and my brother are going to beat you up," says one boy. "People may think it's funny, but actually it frightens people quite severely." 

When the students are asked if any of them have used the Internet to make fun of kids they know, one girls admits she has. 
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"...it made me feel really bad because I knew I shouldn't have done it."
"Yeah. I used to be best friends with this girl and one night, me and my friends were just kind of, I don't know why, but we just decided to be kind of mean to her. We started calling her all these names and everything. After that, I regretted it… I tried to be her friend again, but she didn't want to because like she didn't want me to hurt her. So I guess I deserved it, but it made me feel really bad because I knew I shouldn't have done it." 

When David's parents learned of the Web site about him, they asked police to investigate, to try and find out who was behind it and have it removed from the Web. But the site stayed up. 
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Detective Constable Kevin McCart
Detective Constable Kevin McCart won't comment on David's case, but he says, in general, Internet bullying is tough to investigate unless it crosses the line into death threats or other criminal offences. 

"It's an unfortunate situation, but quite often are hands are tied," says McCart. "There's nothing supporting a criminal offence by which we can investigate and obtain records and identify the person responsible for setting up the site." 

As for schools, they often say their hands are tied, too. They usually want clear evidence the material is being sent from a school computer, and that can be hard to prove. All too often, students do their dirty work from home. 

So where do you turn? 
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The Knight family found themselves trying to solve the problem on their own. Finally, Nancy contacted Yahoo, which in this instance was the Web site host. 

"Hidden somewhere among the advertising on that Web site was a contact number down in California for the head office of this service provider, and so I phoned them and asked them if I could have this web page removed," she says. "I waited a couple of weeks and checked the Web page and found that it was still there and so I called them again and asked them to take it down again, and again the same thing. Nothing happened." 

Yahoo is just one of thousands of Internet companies and most allow people to set up Web sites. They all have policies telling users not to post offensive material. But in reality, most of the time people can say whatever they want. 

Yahoo wouldn't comment on the David Knight Web site. 
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Jay Thompson
Jay Thompson, president of the Canadian Association of Internet Providers, says it isn't the job of the providers (the ISPs) he represents to decide what should or should not be on the Internet. 

"ISPs are not censors, they are not morality police, and we don't think Canadians want their ISP to be making determinations as to what is appropriate content for them or their families to view,' says Thompson. "That is a decision to make in their own homes based on their own value systems and their own interests." 



"Freedom of speech protects the thought we hate just as much as the thought we like."


The champions of free speech on the Internet strongly support this position. 
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Jeffrey Shallit
"I think that free speech is an important value in Canada and I think that we should start at an early age to tell kids that this is an important value," says Jeffrey Shallit, who speaks for a group called Electronic Frontier. "When a person is in a position of authority says 'Look, you say this and I don't like it and therefore I'm going to censor it,' we are sending students really the wrong message. We are saying free speech isn't a value that we support. 

"It sounds trite but people say 'sticks and stones can break my bones, but names will never hurt me,' and I think that part of the response should be to tell people, look, this is name calling, no one is coming after you with brass knuckles or a baseball bat." 
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David Knight
David disagrees. 

"That's very easy to say that censorship's a bad thing, but I don't think you'll ever understand how much it hurts until you see a Web site up there about your family," he says. 

CBC's Joan Leishman: "This is the site that was posted about David Knight. What's your reaction?"

Jeffrey Shallit: "My immediate reaction is that this looks pretty mild compared to some things I've seen. I've seen things far worse than this."

CBC's Joan Leishman: "But if that was posted about you child, how would you feel? What would you tell him?"

Jeffrey Shallit: Jeffrey Shallit: "I'd be very unhappy. What would I tell him? I think I'd tell him the same thing, that people are jerks and people are mean and just ignore it. And who's going to be looking at this? It's not like the whole school is going to be logging on to see this. It's just the guy who wrote it and his small number of friends. So they can get their laughs and you just ignore it. You hold your head high. 

"Freedom of speech protects the thought we hate just as much as the thought we like. It's not a pleasant lesson to learn all the time, but we know in societies where they don't allow freedom of speech that the consequences are much worse."

Still, the potential for kids to use the Internet as a weapon for bulling is enormous. A recent survey found that: 

· 99 per cent of Canadian students have used the Internet 

· 48 per cent use it for a least an hour a day 

· nearly 60 per cent use chat rooms and instant messaging 
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A student at Deer Park Public School
"The internet has really given everyone a voice and they've decided to use that voice to either criticize people or make fun of them in some sort of way," says one of the students at Deer Park Public School in Toronto. 

"(With) the Internet, you can really get away with a lot more because I don't think a lot of people would have enough confidence to walk up to someone and be like, 'I hate you, you're ugly,'" says another student. "But over the Internet you don't really see their face or they don't see yours and you don't have to look in their eyes and see they're hurt." 

So why don't kids just turn the computer off, not read the messages at all? David tried that for a while but he says today kids can't just drop out of the wired world, nor should they have to. 

"I should have a right to be able to log on to the Internet or use my cell phone or check my e-mail without having people sending me those messages," he says. "I mean, sure you could just hide from everything, you could shut the door to your room and sit in a chair for the rest of your life, but that wouldn't work out too well." 

How big a deal is this? Is it something students can read and forget or is it something that they find incredibly upsetting? 

"It's a huge deal... it should be taken seriously," says one student. 

"Even though they may not be getting physically hurt, a lot of people are getting hurt emotionally," says another student. "Sometimes when they're hurt physically, their scars will heal. But when you're hurt emotionally, that could stay with you for the rest of your life and you may be going to need help for the rest of your life and it may not ever heal." 

"Eventually the Knight family did get Yahoo to take down the Web site about David. But it wasn't easy. It took seven months of messaging, phone calls and, the family thinks, the threat of legal action before it was removed. 
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David Knight piloting a plane
"When companies don't step in and say, 'You're not allowed to post this. We're gonna take it down,' basically they're promoting it, they're allowing it to go on," says David Knight. "The message is, 'Yeah, we agree with this and it's causing trouble for people, it's hurting.'" 

David is now trying to recover from the bullying and beginning to realize his dream. He's learning to fly, hoping to become a fighter pilot in the Canadian Armed Forces. David's starting to soar beyond the nightmare delivered to him by the new technology that, now, all of our children have access to. 




	Sample Anti-bullying Policy

	Statement of Intent

We, the students, faculty, parents, staff and supporters of John Forrest Senior High School, are committed to providing a compassionate, receptive and non-threatening atmosphere for each and every one of our pupils to learn and succeed in. We have a “zero-tolerance” policy against bullying, meaning that bullying of any sort is deemed completely unacceptable in our school community. If bullying does occur, students should be assured of the fact that all incidents will be addressed quickly, thoroughly and effectively. We also expect that anyone – whether student, educator, family member or other school party – who witnesses or has other knowledge of an incident of bullying will report the incident to a staff member immediately and with the promise of confidentiality if desired.

Definition of Bullying

Bullying can be generally defined as the use of aggression, intimidation and/or cruelty with the deliberate intent of hurting another person verbally, physically or emotionally. Bullying carries the ramification of causing pain and stress to the victim. Bullying is never justified and is not excusable as “kids being kids,” “just teasing” or any other rationalization. The victim is never “responsible” for being a target of bullying. 

Specific types of bullying may include, but are not limited to:

EMOTIONAL:

Being deliberately unkind, shunning, excluding, or tormenting.                        

Examples: Forcing another student  to be “left out” of a game or activity,  passing  notes making fun of a victim, or making threatening faces or gestures)

HOMOPHOBIC:      

Any harmful speech or conduct focusing on the issue of a victim’s or actual sexual orientation

Examples may include calling students names such as “faggot” or  “dyke”
PHYSICAL:

Pushing, kicking, hitting, tripping, punching or using any other sort of violence against a victim

Examples: Shoving a victim into lockers while changing classes in the hallway, throwing bottles or other objects at a victim
RACIST/INTOLERANT: 
Taunts, slurs and/or physical threats directed around a victim’s race, religion or ethnicity

Examples: Spreading graffiti with racial slurs, making unkind remarks about a student’s religious practice
SEXUAL: 
Initiating and/or executing unwanted physical contact, making sexually threatening/or abusive comments

Examples: Grabbing a victim’s body, using derogatory labels such as “slut” 
VERBAL: 
Name-calling, ridiculing, using words to attack, threaten or insult

Examples: Spreading rumours, making fun of a student’s appearance, mannerisms or intelligence
Please note that an instance of bullying may fall into more than one “category” listed above.

Why Are Bullying Awareness and Prevention So Important?

As recent high-profile cases have unfortunately shown, bullying plays a major role in many occurrences of school violence. Students who bully have been proven to have a much greater chance of becoming violent criminals later in life, and some victims of bullying turn to violent outbursts as a “last resort” to escape their torment.

Bullying has also been linked to a large percentage of teen suicides, and can leave victims with emotional and physical scars well into adulthood. Besides that – put simply – bullying hurts, and no one deserves to be bullied. Respect, tolerance and safety are rights we expect and take for granted in our personal lives and workplaces. Schools should be no different.

Students come to school to learn and grow. Bullying seriously damages and can even destroy that process. Adults have a responsibility to ensure that children are protected, and schools have an obligation to respond promptly and thoroughly to issues of bullying.
Policy Objectives
· All principals, headmasters and administrators, teaching and non-teaching staff, students and parents should have a full understanding of what bullying is and encompasses;

· All school faculty and staff should be thoroughly familiar with the bullying policy, and should follow it accordingly when bullying is reported or observed;

· All students and parents should be thoroughly familiar with the bullying policy, and should know what steps to take when bullying occurs;

· Students and parents should be reassured that the school takes bullying utterly seriously, and will support victims and their families when bullying is reported;

· Bullying will not be excused, permitted or tolerated under any circumstances.

Warning Signs and Symptoms of Bullying

Not all victims of bullying will let on that they are suffering at school. Many feel that admitting how bad things have gotten will increase their torment at the hands of the perpetrators if they risk “snitching,” are afraid no one will believe or support them or are too embarrassed to admit what is happening. Parents and faculty should openly encourage students to report all incidents of bullying that are observed or experienced firsthand.

Even in the event that a student is not forthcoming about being bullied, there may be signs or symptoms that suggest a problem. Adults should be aware of these symptoms and what they signify, and should investigate immediately.

A child may be a victim of bullying if he or she:

· Is noticeably frightened or evasive when asked “what’s wrong”;

· Suddenly loses appetite;

· Begins bullying or showing unusual aggression with siblings, playmates or other children;

· Comes home unusually hungry (may indicate lunch money or lunch itself has been stolen);

· Repeatedly “loses” lunch, money or possessions;

· Has unexplained cuts, scrapes or bruises;

· Comes home with clothes dirty or torn, or books/other possessions damaged;

· Begins to perform poorly in schoolwork;

· Repeatedly claims to feel ill before going to school;

· Cries him/herself to sleep at night or suffers from chronic nightmares;

· Threatens or actually attempts suicide or other forms of self-harm;

· Attempts to or actually runs away from home;

· Begins stammering, appearing nervous and/or afraid to look people in the eye;

· Seems withdrawn, anxious or suddenly suffering from low self-esteem;

· Begins to skip school or begs to change schools or not to have to go to school;

· Makes significant changes to his/her usual routine;

· Begs to be driven to school so as not to have to walk or take the bus;

· Demonstrates marked fear or unwillingness to go to school or take the bus;

· Gives unlikely/unconvincing excuses for any of the above counsellor

It should be noted that the above signs may indicate other problems, but bullying should promptly be considered a possibility and looked into.

Proper Bullying Report/Response Procedures

1. All bullying incidents will be reported immediately to a staff member.

2. Staff member will record all reported bullying incidents and share them with the principal/headmaster.

3. Parents of both victim and perpetrator will be informed and summoned to the school for a meeting about the problem.

4. In severe instances, local police will be contacted. Bullying victim and his/her family will be informed of their legal options and right to press charges if applicable.

5. The bullying behavior or threats will be investigated quickly and fully, with both victim and perpetrator informed that the behaviour will/must stop immediately.

6. The bullying perpetrator will meet with school counsellors, a designated staff member and (if they are willing to cooperate) his/her parents to understand the seriousness of his/her actions (to include placing themselves in the victim’s shoes to appreciate the undesirable effects of the behaviour), and to learn appropriate means of changing behaviour.

Further Options and Outcomes

1. The bully will be asked to genuinely apologize to the victim and/or, if the victim prefers, will sign a letter promising to avoid all future contact with the victim.

2. In serious cases, suspension, expulsion or criminal charges will be considered, with the victim fully informed of all options and actions.

3. If feasible and if agreeable to the victim, both victim and bully will meet with a school counsellor to discuss the problem and brainstorm ideas for reconciliation.

4. After the incident has been thoroughly investigated and dealt with, faculty and counsellors will monitor both students (including regular “check-ins”) to ensure that bullying does not resume or reoccur.
Tools for Prevention and Education

The school will adopt any/all of the following tools to prevent and educate students about bullying:

· Writing, posting/otherwise making very visible a set of descriptive school rules

· Supplying all students, faculty, staff and parents with copies of the bullying policy

· Asking students to sign and adhere to a behaviour contract

· Engage students in role-playing, creative writing exercises and/or open discussions about bullying

· Emphasizing the importance of reporting incidents of bullying, both observed and experienced, and including confidentiality as an option in making such reports

· Distributing current literature about bullying to students, parents, faculty and staff

· Developing an anti-bullying liaison in local law enforcement

· Emphasizing repeatedly that bullying will not be tolerated at John Forrest Senior High School.

This material is adapted from a sample provided by Citizens Against Bullying Association of Northern Alberta


Devising


Students devise and rehearse a range of dramatic presentations, drawing on a range of theatrical devices.  They implement solutions to bullying issues in their scenarios





Investigating


Students agree to help the student.  They investigate many aspects of bullying: when, where, how and why does it occur?  They prepare their research and don the “mantle of the expert”





Presenting


Students present their performances to an audience of their peers and interact with the audience to help them identify appropriate solutions for their situations.
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